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Abstract
The study examined stakeholders' assessment of the impacts of culture and poverty on girl-child's
access to basic education in Ilorin, Kwara State. The study employed descriptive survey research
design. The population of the study was all the education stakeholders (Parents and students) in
llorin, Kwara State. Simple random sampling was used to select 20 senior secondary schools and
10 government ministries for the study. Also, simple random sampling was used to select 200
parents and 200 students who participated in the study. A researcher's designed instrument tagged
“Questionnaire on Stakeholders' Assessment of the Impacts of Culture and Poverty on Girl-Child's
Access to Basic Education” with reliability coefficients of 0.77 was used for data collection.
Percentage and independent t-test were used for data analysis. Findings from the study revealed
that the impact of culture and poverty on girl-child's access to basic education in Illorin was
negative, and that there was no significant difference in stakeholders' assessment of the impacts of
culture and poverty on girl-child's access to basic education in llorin, Kwara State. Based on the
findings of the study, it was recommended among others that government should enact legislation

prohibiting early marriages that keep girls out of school.
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Introduction

Children are born as well-wrapped treasures
with enormous but untapped potential. Training
(especially formal education) nurtures,
prepares, and matures them so that they can
unleash their great potentials in service to
humanity and live a fulfilled life. Education at
the elementary and secondary levels is a
fundamental right of every child because it
reveals their great potentials and is necessary for
the exercise of all other human rights. It
encourages individual liberty and empowerment
while also providing significant development
advantages. Knowledge, skills, character, and
ideal values are instilled in individuals through
education to promote national progress and self-
actualization (Asiegbu, Okorji & Bosah, 2015).
According to Agbakwuru (2002), education
provides people with marketable skills, allowing
them to escape poverty.

Most African women acquired some form of
informal education decades ago, but formal
education was reserved for men who held more
powerful and elite positions in government and
society (Eliza, 2013). Discrimination against
women has remained an unresolved issue in

society and a major cause of concern among
academics. In every civilized community,
particularly in Africa, children are considered as
the pride of their parents and the society's
greatest asset. This is why children are normally
cherished and carefully safeguarded against all
forms of harm and abuse (Ahmad & Najeemabh,
2013). However, due to some traditional
practices, stereotyping, cultural and religious
beliefs that place them at risk of abuse and
neglect, girl-children have not been as fortunate
to be treasured, protected, and loved in our
community. Much have been done in terms of
documenting and assessment of the girl-position
child's in comparison to that of the boy-child.
The girl-thorough child's situation reports have
been available since birth, according to the
available data.

The global girl-child problem has various
dimensions, but the basis of all forms of
discrimination and bias against girls and women
is found in society's conventions, traditions, and
conventional world view, which views girls and
women as lesser people. From the dawn of
human civilisation, women and girls have been
abused in the most inhumane ways (Ofform,
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2009; Alabi, Bahah, & Alabi, 2014). In some
regions of the world, particularly in Africa and
Asia, the history of injustice against girls has
persisted. In today's society, female feticide,
female infanticide, sexual abuse,
marginalization in terms of nutrition, health
care, and education, violence against women,
and bias against women in all sectors of life,
including social, political, economic, and
religious arenas, are all common standards
(Alabi, et al., 2014). Girls and women, in
general, do not have decision-making authority
of their own; someone else is always making
decisions for them. Without her consent, an
adolescent girl is married and falls pregnant
before her body and emotional/psychological
sentiments are mature or ready. Girl children are
the victims of half of all sexual assaults
worldwide (Guttman, 2009; Alabi & Alabi
2012).

Abiological female progeny from birth to 18
years of age is referred to as a girl-child. For the
girl child, education which is the process of
delivering information to an inexperienced
person in order to help him or her develop
physically, mentally, socially, emotionally,
spiritually, politically, and economically has
been elusive. International instruments like the
United Nations Universal Declaration on
Human Rights UDHR (1948), set the pace for
appropriate human development, peace and
harmony with the earth and ourselves. Despite
these mechanisms and declarations, millions of
African girls are denied access to education,
despite strenuous attempts to advance the cause
(Ofform, 2009).

In Ethiopia, girls as young as eight years old
are frequently abducted for marriage. UNICEF
(2014) observed that 10.5 million Nigerian
children are out of school, with about 60% of
them being girls. Cultural factors such as poor
and negative parental and community attitudes,
aversion to western education, which is seen as
incompatible with Islamic education, and early
marriage; and poverty, which leads to child
labor, hawking, begging, trafficking,
prostitution, and other forms of child labor, and
causes girls to drop out of school (Agusiobo,
2018). As aresult, an assessment of the impact of
culture and poverty on girl-child's access to
basic education in Africais required.

Every child, irrespective of gender, is

expected to fully access basic education
programmes. Education of the girl child has
been show to contribute immensely to the
development of the family, the societies and the
nation. Child girl education contributes to the
various aspects of their lives such as increased
productivity, family health and nutrition,
reduced fertility rates and related child mortality
rates (Kobani & Nkpolu, 2014). Child girl
education empowers the girl child to become
self -sufficient adult capable of taking decision
and controlling her life. Ahmad and Najeemah
(2013) believed that the burden of nation
building rests much on women. The authors
stressed that “we need women to create a blissful
home, have well-educated and well-behaved
children.

In recognition of the central position of
education in the overall development of the
individual and the society Asiegbu, Okorji and
Bosah (2015) mentioned that Nigeria as a nation
bases her philosophy of education on ‘“the
provision of equal access to educational
opportunities for all citizens of the country at the
primary, secondary and tertiary level both inside
and outside the formal school system. Girl-child
education in Nigeria remained at the fore front of
gender studies for a very long time due to
disparities observed in the number of girls in
comparison to their male counterparts in schools
at the primary and secondary levels. Abdulkarim
and Mamman (2014) noted that, as a result of
these observed disparities, programs aimed at
availing the girl-child and her male counterpart
of the opportunities for self-actualization and
becoming useful members of the society through
education were initiated by various
governments of the federation. In this regard
both Federal and State governments in Nigeria
make policies which enable or encourage people
to be educated irrespective of their gender or
ethnic background.

Empirically, Braun, et al (2004), observed
that stakeholders were indifferent in their
perception of the relationship between culture
and access to education. Gitonga
(2009)observed that poverty negatively
impacted girl-child's access to education.
Ndawa (2014) investigated the factors that
influence the girl child's access to primary
education in Kenya, with a case study of
Mwitika division of Mutito district and found

.82-



Vol. 5 No 1.

Social Science Education Journal (SOSCED-J)

that retrogressive cultural practices were some
ofthe challenges facing girl-child education. Ina
similar study, Mwanahamisi (2014) examined
the challenges of girl child education in Tana
River County and found that poverty negatively
influenced girl-child's access to basic education.
Girl-child education is not easy to come by as it
is usually proclaimed as many impediments
stand in the way of the girl —child (Kasomo,
2009). The rights of the girl-children are always
being denied and this denial leads to lack of
access to education thus results in child labor,
which deprives the girl-child of her childhood
potentials, dignity and joy. This agrees with
Bolaji (2007) who noted that there is still gender
inequality in terms of accessibility to education
in many parts of Nigeria particularly states like
Katsina, Ilorin, Kwara State, Kano, Bauchi, and
Jigawa, Akwalbom etc. This is a disheartening
situation that requires urgent intellectual
attention.

Statement of the Problem

Scholars from numerous fields of study have
conducted studies and evaluations on young girl
education during the last two decades. Various
proposals have been presented and accepted.
The girl child education program has been seen
in many ways by various persons who are
interested in the program. The significance of a
child girl's education cannot be overstated. Itis a
worldwide human rights issue that requires
legislation in all countries throughout the world
since young girls are discriminated against.
They are victims of numerous traditional and
cultural practices, they are degraded, they are
objects of poverty, their faces are only seen but
their voices are not heard, they are considered as
inferior to their male counterparts; they are the
kitchen set (Ahmad & Najeemah, 2013). Early
marriage obstructs girl-child education, when
parents believe it is taboo to discuss human
sexuality with their children and educate girl-
children, when some parents believe that female
children who have reached puberty age are
responsible for their parents' financial needs,
and when parents believe that the kitchen is the
highest and best place a woman can function.

Despite significant advancements in global
education, and the fact that more children than
ever are currently attending primary school
(King, 2013), there is still no global gender

equity in education. In poor countries,
particularly in Sub-Saharan Africa, girl
children's access to formal education has
remained low. Girls and women account for two-
thirds of people who do not have access to
education globally. Sixty-five million girls and
women never attended school, and an estimated
100 million do not complete elementary
education, frequently due to poor quality and
unequal chances compared to males (Okorie,
2017). According to a recent report by World
Development Report (2012), there are
significant gender discrepancies for poor
women and women living in impoverished
areas. In education, while gaps have shrunk in
most countries, the research found that females'
enrollment in elementary and secondary schools
in Sub-Saharan African countries and some parts
of south Asia has not improved significantly. In
Nigeria, particularly in the north, access to basic
education for girls is limited. Only 20% of
women in the country's north-west and north-
east are literate and have attended school
(Unicef, 2014). Given the critical role played by
women in society and the nation, it is critical to
examine the barriers to girl child education in
Nigeria.

Purpose of the Study
The main purpose of the study was to

examine stakeholders' assessment of the impacts

of culture and poverty on girl-child's access to
basic education in Ilorin, Kwara State.

Specifically, the study examined the:

1. impact of culture on girl-child's access to
basic education in Ilorin, Kwara State;

2. impact of poverty on girl-child's access to
basic education in Ilorin, Kwara State;

3. difference in stakeholders' assessment of the
impacts of culture on girl-child's access to
basic education in Ilorin, Kwara State based
on status

4. difference in stakeholders' assessment of the
impacts of poverty on girl-child's access to
basic education in Ilorin, Kwara State based
on status.

Research Questions

The following research questions were raised to

guide the study:

1. What is the impact of culture on girl-child's
access to basic education in Ilorin, Kwara
State™
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2. What is the impact of poverty on girl-child's
access to basic education in Ilorin, Kwara
State™

Research Hypotheses

The following research hypotheses were tested

in the study:

1. There is no significant difference in
stakeholders' assessment of the impacts of
culture on girl-child's access to basic
education in Ilorin, Kwara State based on
status

2. There is no significant difference in
stakeholders' assessment of the impacts of
poverty on girl-child's access to basic
education in Ilorin, Kwara State based on
status.

Research Methodology

This study adopted descriptive design of
research type. The population for the study
comprised all the education stakeholders in
Ilorin, Kwara State. The study targeted only
parents and students in Ilorin, Kwara State.
Simple random sampling was used to select 20
senior secondary schools and 10 government
ministries for the study. From each of the
schools, 5 teachers who are also parents and 10
SS 2 students were selected using simple
random and this lead to the selection of 300 (100
teachers and 200 student) participants from the
schools. Also, simple random sampling
technique was used to select 10 parents from
each of the 10 selected government ministries.
This led to the selection of 100 respondents from
the ministries. In all, 400 stakeholders
participated in the study. The instrument used for
the study was a researcher developed
questionnaire tagged “Stakeholders' Assessment

of the Impacts of Culture and Poverty on Girl-
Child's Access to Basic Education”. The
reliability of the instrument was ascertained by
the researcher using Cronbach Alpha. The
instrument yielded reliability coefficient value
of 0.77. Percentage was used in answering
research questions 1 and 2, while independent t-
test was used in testing null hypotheses
formulated in the study, at an alpha level 0of 0.05.

Data Analysis
Research Question 1: What is the impact of
culture on girl-child's access to basic education
in Ilorin, Kwara StateN

To answer the research question, responses
obtained on the impact of culture on girl-child's
access to basic education in Ilorin, Kwara State
were summed and subjected to percentage
analysis. The instrument contained 10 items on
the impact of culture on girl-child's access to
basic education in Ilorin, Kwara State. These
items are rated on scale of Strongly Agree (4),
Agree (3), Disagree (2) and Strongly Disagree
(1). Since the test contains 10 items, the
maximum score was calculated as 4x10=40
points while the least point was calculated as
1x10=10 points. The highest score was
subtracted from the lowest score 40 -10=30, and
30/2= 15. The result (15) was subtracted from
highest score 40 to get 25 which was average.
Therefore, respondents who score 10 to 25 were
considered to have positively viewed the impact
of culture on girl-child's access to basic
education in Ilorin, Kwara State, while those
who score 26 to 40 were considered to have
negatively viewed the impact of culture on girl-
child's access to basic education in Ilorin, Kwara
State. The resultis presented in Table 1.

Table 1: Analysis of the Impact of Culture on Girl-Child's Access to Basic Education in Ilorin,

Kwara State
Impact Cutoff Range Frequency Percentage (%)
Negative 26-40 289 72.2
Positive 10-25 111 27.8
Total 400 100.0
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Result in Table 1 indicates that 72.2% of the
sampled stakeholders were of the view that the
impact of culture on girl-child's access to basic
education in Ilorin, Kwara State was negative,
while 27.8% were of the view that the impact of
culture on girl-child's access to basic education
in Ilorin, Kwara State was positive. This means
that the impact of culture on girl-child's access to
basic education in Ilorin, Kwara State was
negative.

Research Question 2: What is the impact of
poverty on girl-child's access to basic education
in Ilorin, Kwara State¥

To answer the research question, responses
obtained on impact of poverty on girl-child's
access to basic education in Ilorin, Kwara State
were summed and subjected to percentage
analysis. The instrument contained 5 items on

impact of poverty on girl-child's access to basic
education in Ilorin, Kwara State. These items are
rated on scale of Strongly Agree (4), Agree (3),
Disagree (2) and Strongly Disagree (1). Since
the test contains 5 items, the maximum score
was calculated as 4x5=20 points while the least
point was calculated as 1x5=5 points. The
highest score was subtracted from the lowest
score 20-5=15, and 15/2= 7.5, approximately 8.
The result (8) was subtracted from highest score
20 to get 12 which was average. Therefore,
respondents who score 5 to 12 were considered
to have positively viewed the impact of poverty
on girl-child's access to basic education in Ilorin,
Kwara State, while those who score 13 to 20
were considered to have negatively viewed the
impact of poverty on girl-child's access to basic
education in Ilorin, Kwara State. The result is
presented in Table 2.

Table 2: Analysis of the impact of poverty on girl-child's access to basic education in Ilorin, Kwara

State
Impact Cutoff Range Frequency Percentage (%)
Negative 13-20 275 68.7
Positive 5-12 125 31.3
Total 400 100.0

Result in Table 2 indicates that 68.7% of the
sampled stakeholders were of the view that the
impact of poverty on girl-child's access to basic
education in Ilorin, Kwara State was negative,
while 31.3% were of the view that the impact of
poverty on girl-child's access to basic education
in Ilorin, Kwara State was positive. This means
that the impact of poverty on girl-child's access

to basic education in Ilorin, Kwara State was
negative.

Testing of Hypotheses

H,1: There is no significant difference in
stakeholders' assessment of the impacts of
culture on girl-child's access to basic education
in Ilorin, Kwara State based on status.

Table 3: Independent t-test on difference in stakeholders' assessment of the impacts of culture on
girl-child's access to basic education in Ilorin, Kwara State Based on Status

Status of No Mean Std. Df t-cal. p-value Remark
Stakeholders
Parents 200 3532 513
398 1.94 0.07 Not
Significant
Student 200 24.80 4.01

Results in Table 3 show a calculated t-value
of 1.94 and p-value of 0.07 in which the p-value
is greater than 0.05 (0.07 > 0.05). Since 0.07 is
greater than 0.05 level of significance, the null
hypothesis is not rejected (is accepted). This

means that there is no significant difference in
stakeholders' assessment of the impacts of
culture on girl-child's access to basic education
in Ilorin, Kwara State Based on Status.
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H,2: There is no significant difference in stakeholders' assessment of the impacts of poverty on girl-
child's access to basic education in Ilorin, Kwara State Based on Status.

Table 4: Independent t-test on difference in stakeholders' assessment of the impacts of poverty on
girl-child's access to basic education in [lorin, Kwara State Based on Status

Stakeholders No  Mean Std. Df t-cal. p-value Remark
Parents 200 1472 421
398 1.46 0.07 Not
Significant
Student 200 1344 4.07

Results in Table 4 show a calculated t-value
of 1.46 and p-value of 0.07 in which the p-value
is greater than 0.05 (0.07 > 0.05). Since 0.07 1s
greater than 0.05 level of significance, the null
hypothesis is not rejected (is accepted). This
means that there is no significant difference in
stakeholders' assessment of the impacts of
poverty on girl-child's access to basic education
in Ilorin, Kwara State Based on Status.

Discussion of the Findings

The study examined stakeholders'
assessment of the impacts of culture and poverty
on girl-child's access to basic education in Ilorin,
Kwara State. The finding of the study showed
that the impact of culture on girl-child's access to
basic education in Ilorin, Kwara State was
negative. This means that in Ilorin, Kwara State,
the majority of the selected respondents believed
that culture had a negative impact on girl-child
access to basic education. This result supported
that of Ndawa (2014) who investigated the
factors that influence the girl child's access to
primary education in Kenya, with a case study of
Mwitika division of Mutito district and found
that found that retrogressive cultural practices
were some of the challenges facing girl-child
education. This justifies the finding of this study
that culture negatively impacted girl-child's
access to basic education in Ilorin, Kwara State.

The result of the study also showed that the
impact of poverty on girl-child's access to basic
education in Ilorin, Kwara State was negative.
This means that in Ilorin, Kwara State, the
majority of the selected respondents believed
that poverty hampered girl-child access to basic
education. This result is possible because
parents in [lorin, Kwara State, allocate resources
in favor of male child's educational development
as compared to female child's educational

development, girls are frequently drawn out of
school to work as house helps in well-to-do
families, girls are busy helping their mothers to
take care of their younger siblings, and poverty
causes parents in [lorin, Kwara State, to allocate
resources in favor of male child's educational
development as compared to female child's
educational development. This result is in line
with that of Mwanahamisi (2014) who examined
the challenges of girl child education in Tana
River County and found that poverty negatively
influenced girl-child's access to basic education.

The result of the study also revealed that
there was no significant difference in
stakeholders' assessment of the impacts of
culture on girl-child's access to basic education
in Ilorin, Kwara State Based on Status. This
suggests that both parents and students in Ilorin,
Kwara State, shared a similar perspective on the
effects of culture on girl-child access to basic
education. This outcome is feasible when all
parties involved are aware of how harmful
cultural practices affect children's access to
basic education. This result corroborates that of
Braun et al (2004) who found that stakeholders
were indifferent in their perception of the
relationship between culture and access to
education.

The result of the study further showed that
there was no significant difference in
stakeholders' assessment of the impacts of
poverty on girl-child's access to basic education
in Ilorin, Kwara State Based on Status. This
indicates that both parents and students in Ilorin,
Kwara State, shared a similar perspective on the
effects of poverty on girls' access to basic
education. This outcome is feasible if the
stakeholders are aware of the harmful effects of
poverty on children's access to basic education.
The result is in line with that of Gitonga (2009)
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who observed that poverty negatively impacted
girl-child's access to education.
Conclusion

Based on the findings of the study, the
researcher concluded that some cultural
practices pose a significant barrier to the
education of girls in [lorin, Kwara State; poverty
has a negative impact on girl-child access to
basic education in Ilorin, Kwara State; there is
no significant difference in stakeholders'
assessments of the impacts of culture on girl-
child access to basic education in Ilorin, Kwara
State based on status; and there is no significant
difference in stakeholders' assessments of the
impacts of culture on girl-child.

Recommendations
Based on the findings of this study, the

following recommendations were made.

1. The government should enact legislation
prohibiting parents from some cultural
practices that leads to early marriages and
resulting to keeping girls out of school.

2. Governments must establish legislation
making primary school education
mandatory for girls, and then strictly enforce
these rules, particularly in rural areas.

3. To cushion the effect of poverty on access to
basic education, government should in
totality implement the already established
free universal basic education policy
alongside with school feeding programme.
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