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Abstract
This study examined principals' administrative roles and teachers' instructional task performance 
as correlates of secondary school effectiveness in Southwest, Nigeria. The study examined the level 
of school effectiveness, principals' administrative roles and teachers' instructional task 
performance in secondary schools. Descriptive survey research design and a correlational design 
were adopted for the study. The population for the study consisted all the 2,373 principals and 
66,605 teachers in all public secondary schools in Southwest, Nigeria. The sample consisted of 
1,575 respondents comprising of 1500 public secondary school teachers and 75 principals selected 
through multi –stage sampling procedure. Four research instruments tagged Questionnaire on 
Principals' Administrative Roles (QPAR), Questionnaire on Teachers' Instructional Task 
Performance (QTITP), Questionnaire on School Effectiveness (QSE) and Senior Secondary 
Certificate Examination Result Pro-Forma (SSCERP) were used for collection of data. The validity 
of these instruments was ascertained by experts in the Departments of Educational Management 
and Test, Measurement and Evaluation. The reliability of the instruments was established through 
test-retest method which yielded a coefficient of 0.85, 0.75 and 0.87 on QPAR, QTITP and QSE 
respectively. Data collected were analyzed using descriptive and inferential statistics. All the 
hypotheses formulated were tested at 0.05 level of significance. The study revealed that secondary 
schools in Southwest are effective and there was a relationship between principals' administrative 
roles, teachers' instructional task performance and secondary school effectiveness among others. 
Based on the findings, it was recommended among others that school principals should be 
conversant and up to date with the administrative roles expected of them in the schools while 
teachers should handle instructional tasks with utmost commitment.
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Introduction
In building a nation, education is of great 

importance to both the citizens and government. 
Education is the tool through which problems 
are identified and practical solutions are 
implemented for change and development. The 
nature of the education that should be provided 
in the school by the government to meet this 
should not just be education that takes place in 
the classroom but effective education which 
goes beyond the classroom. The effectiveness of 
education in a society is measured by 

considering the worth of primary, secondary and 
tertiary school products. This aptly corroborates 
the claim by Ajayi, Ekundayo & Osalusi (2010), 
that secondary education is the next level after 
the primary level hence very essential for the 
formation of human capital. It is also from this 
level that students graduate into the tertiary 
institutions. To this end, the secondary school 
needs to function effectively and efficiently at all 
times. Dahiru, Basri, Aji & Asimiran (2018), 
described school effectiveness as the degree at 
which established goals and objectives are 
achieved. 
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There have been various concerns by 
education stakeholders on the effectiveness of 
secondary education in Nigeria especially in the 
Southwest. These concerns stemmed from the 
observed downward trend in students' 
performance in externally examination like the 
ones conducted by West Africa Examination 
Council (WAEC). Reports from observers and 
regulatory bodies show that the performances of 
students in the examinations have not been 
encouraging over the years. For example, the 
percentage of students who passed West Africa 
Senior Secondary Certificate Examination with 
5 credits including English Language and 
Mathematics were 30.99%, 38.81%, 36.57%, 
22%, 59.22% and 49.98% in 2011, 2012, 2013, 
2014, 2017 and 2018 respectively (WAEC 
website). In the Southwest geopolitical zone of 
Nigeria, the performance of students is 
gradually deteriorating despite the fact that the 
states within the zone are known for outstanding 
performance in the past. States in the zone were 
reputed for occupying the first ten positions in 
West Africa Examination Council until recently 
when only one state out of the six was numbered 
among this stratum. In 2019, only Lagos State 

thoccupied the 6  position while Ekiti, Ondo, 
th th th th

Ogun, Oyo and Osun state got 11 , 13 , 19 , 25  
thand 26  position respectively (WAEC, 2019).

It has been observed that the cognitive 
domain has attracted utmost attention being at 
the centre of the main activities in public 
secondary schools while all other domains of 
learning have been neglected. In the past, 
secondary students compete for prizes in local 
games such as Okoto, Ijakadi and Aayo. 
Students who were successful in these activities 
were recognized and rewarded positively which 
had influenced the interest of students to 
participate in co-curricular activities. Seemingly 
all these co-curricular activities have been 
neglected by education stakeholders in the 
school. Co-curricular activities such as clubs, 
societies, games, talent shows, spelling bees, 
drama productions, dress parade, dancing, 
singing, recitation, climbing club, folk songs, 
community services and sporting activities are 
perceived not encouraged by the school. This 
worrisome state did not only bring about a huge 
wastage in government investment in education 
but equally called the effectiveness of public 
secondary education offered in the country to 
question.

For the attainment of school effectiveness in 
s e c o n d a r y  s c h o o l s ,  t h e  p r i n c i p a l ' s  
administrative roles appear to be important. A 
major role expected of the head of school has to 
do with making sure that set goals are achieved. 
This is done by ensuring that all activities which 
take place in the school are well directed towards 
the attainment of those goals (Ayeni & 
Akinfolarin, 2014). The principal's ability to 
supervise all activities in the school could 
ascertain the degree of effectiveness within. The 
principal supervises the teachers to ensure that 
they follow laid down rules and regulations 
geared towards achieving an effective school 
system. The principal must adopt an inclusive 
management style that will involve all other staff 
in all the activities taking place in the school.

It appears that school plants which are 
available for use have not been effectively 
managed. Although, it looks as if adequate 
school plants are not provided by the 
government but the few that have been provided 
have not been well managed and appropriately 
utilized in the school. Some of the buildings 
inside the schools looks beautiful outside but 
terrible when rain falls. Some of the roofs of the 
classroom leaks during heavy rainfall which 
affects the teaching process in the classroom. It 
appears that poor maintenance culture has 
affected school plant facilities in the school 
system.  Maintaining these plants includes; 
having up-to-date records for the plants 
available, keeping them at the original state of 
working, constant repairs if need occurs and 
replacement of parts or whole as and when due.

Jonathan (2015), opined that for the school to 
achieve excellent teaching and learning, 
motivation of teachers plays an important role. It 
has been perceived that some principals do not 
see staff motivation as part of their supervisory 
role. Supervision of human beings is perceived 
as the most difficult. Some people can work 
under unsuitable conditions while some will 
never achieve anything productive under the 
same condition. Most people are encouraged to 
work harder after being recognised or appraised 
while some are encouraged to work harder with 
bonus or fringe benefits and other incentives. 
Some of the main motivating factors such as 
good management, supervisor's support and 
good working relationship are not provided by 
the principal.

The assessment of student is also of great 
importance in the school system. It has also been 
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observed that some teachers do not assess 
students after learning has taken place. To this 
end, Absolum (2009), pointed out that, when 
students are assessed and feedback is given on 
their performance, it will improve their learning 
and help them to understand the different 
learning strategies they can adopt for academic 
improvement. Some of the assessments do not 
cover all the domains of learning. After class 
test, weekly reports and continuous assessment 
are perceived not to be effectively used by some 
teachers. 

Purpose of the Study
The purpose of this study was to examine the 
level of:
1. school effectiveness in secondary schools in 

Southwest Nigeria
2. principals' administrative roles in secondary 

schools 
3. teachers' instructional task performance in 

secondary schools

Research Questions
The following research questions have been 
raised to guide this study:
1) What is the level of school effectiveness in 

secondary schools in Southwest Nigeria?
2) What  i s  the  level  of  pr inc ipals '  

administrative roles in secondary schools in 
Southwest Nigeria?

3) What is the level of teachers' instructional 
task performance in secondary schools in 
Southwest Nigeria?

Research  Hypotheses
 The following hypotheses were formulated:
1. There is no significant relationship between 

school plant maintenance and secondary 
schools' effectiveness.

2. There is no significant relationship between 
staff motivation and secondary schools' 
effectiveness.

3. There is no significant relationship between 
assessment of student and secondary 
schools' effectiveness.

Methodology
This study adopted a descriptive survey and 

a correlational research design to investigate the 
problem of the study. The population for this 
study consisted of 2,373 principals and 66,605 
teachers in all public secondary schools in South 

west, Nigeria. The sample for this study 
consisted of 1575 respondents comprising of 
1500 public secondary school teachers and 75 
principals through Multi-stage procedure. Four 
instruments were used to elicit information for 
the study. These are Questionnaire on Principals' 
Administrative Roles (QPAR), Questionnaire 
on Teachers' Instructional Task Performance 
(QTITP) which were administered on the 
pr incipals .  Quest ionnaire  on School  
Effectiveness (QSE) which were responded to 
by the teachers and a pro-forma on Senior 
Secondary Schools Examination Result Pro-
forma (SSCERP) which is for the principal. 
These instruments were validated by experts in 
Educational Management and Test and 
Measurement. The reliability of   these 
instruments were established using test-retest 
method which yielded reliability coefficients of 
0.85, 0.75 and 0.87 for QPAR, QTITP and QSE 
respectively. Data obtained were analysed by the 
use of descriptive and inferential statistics. 
Research questions were answered with 
descriptive statistics such as frequency counts, 
percentages scores, mean scores and standard 
deviation while inferential statistics involving 
Pearson's Product Moment Correlation and 
Multiple Regression Analysis were used to test 
the hypotheses at 0.05 level of significance.

Results 
Research Question 1:What is the level of 
school effectiveness in secondary schools in 
Southwest Nigeria?

In order to answer this question, the results 
of public secondary school students for a period 
of three sessions (i.e. 2017/2018, 2018/2019 and 
2019/2020). and scores on item 1-15 Section B 
of the SEQ were subjected to descriptive 
analysis involving frequency counts,  
percentages and mean. The average mean score 
was rated as low, moderate or high. Mean score 
that fall below the criterion mean of 2.50 was 
rated as low, moderate level was determined by 
the criterion mean (that is 2.50) while high level 
of school effectiveness was determined by scores 
above total average mean score (2.73 and 
above). Thus, the low level of school 
effectiveness ranged from 0.00-2.49, moderate 
level ranged from above 2.50-2.72 while the 
high level ranged from above 2.73-4.00



Vol. 5 No 1.                 Social Science Education Journal (SOSCED-J)

-48-

Table 1: Frequency & Percentages of the Academic Performance of Students in Secondary Schools, 
Southwest Nigeria

Session  Total 
Registered
No  

Students  with 5 
Credits with 
English &  Maths  

Students with 5 
Credits without  
English &Maths  

Students with 4 
Credits  

Students with less 
than 4 Credits  

Freq  %  Freq  %  Freq  %  Freq  %  
2017/2018  11443  4129.00  36.08  2846.00  24.87  2883.00  25.19  1585.00  13.85  
2018/2019  12380  4873.00  39.36  2562.00  20.69  3166.00  25.57  1779.00  14.37  
2019/2020  11168  3962.00  35.47  2347.00  21.02  2901.00  25.98  1958.00  17.453  
Sub total  34991  12964  37.05  7755  22.16  8950  25.58  5322  15.21  

 As showed in table 1, out of the 11,443 
candidates that participated in the terminal 
examination in 2017/2018 academic session, 
4,129 representing 36.08 per cent had five 
credits and above with English Language and 
Mathematics, 2,846 representing 24.87 per cent 
had five credits without English and 
Mathematics, 2,883 representing 25.19 per cent 
had four credits while 1,585 representing 13.85 
per cent had less than four credits. In 2018/2019 
academic session, out of the 12,380 students that 
sat for the examination, 4,873 representing 
39.36 per cent had five credits and above with 
English Language and Mathematics, 2,562 
representing 20.69 per cent had five credits 
without English and Mathematics, 3166 
representing 25.57 per cent had four credits 
while 1,779 representing 14.37 per cent had less 
than four credits. In 2019/2020 academic 
session, out of 11,168 candidates that wrote the 
examinations, 3,962 representing 35.47 per cent 
had five credits and above with English 
Language and Mathematics, 2,347 representing 
21.02 per cent had 5 credits without English and 
Mathematics, 2,901 representing 25.98 per cent 

had four credits while 1958 representing 17.45 
per cent had less than four credits. In all, out of 
the 34,991 candidates that took part in final 
secondary education examination during these 
periods in the selected schools, 12,964 
representing 37.05 percent had 5 credits and 
above with English Language and Mathematics, 
7,755 representing 22.16 per cent had 5 credits 
without English and Mathematics, 8,950 
representing 25.58 per cent had four credits 
while 5,322 representing 17.45 per cent had less 
than four credits.

From the analysis above, on the average, 
37.05% of the students had five credits including 
Mathematics and English Language and 22.16% 
of the students had five credits without English 
Language and mathematics added together to 
give a total of 59.21% is greater than the total 
number of students with four credits 25.58% and 
the number of students with less than four credits 
with the average score of 15.21% which is 
37.79% (59.21% >37.79%). Majority of the 
students passed the terminal examination thus 
secondary schools in Southwest, Nigeria were 
effective during the period under review.

Table 2: The Level of Discipline, Relationship and Co-curricular Activities in Secondary Schools in 
Southwest, Nigeria.

 

Items  Total
Regis
tered 
No

 

Strongly 
Agreed  

Agree  Disagree  Strongly  
Disagree  

Total 
score  

Mean  Decision

Freq
 

%
 
Freq

 
%

 
Freq

 
%

 
Fre

 
%

 

Discipline
 

1446
 
337

 
23.32

 
497

 
34.38

 
391

 
27.07

 
220

 
15.23

 
3841

 
2.66

 
Moderate

Relationship

 

1446

 

317

 

21.95

 

486

 

33.62

 

388

 

26.83

 

254

 

17.59

 

3756

 

2.60

 

Moderate

Co-
curricular 
Activities

 

1446

 

311

 

21.54

 

506

 

34.98

 

404

 
 

27.94

 

223

 

15.42

 

3793

 

2.62

 

Moderate

Sub-total

 

4338

 

965

 

22.25

 

1489

 

34.33

 

1183

 

27.27

 

697

 

16.07

 

11390

 

7.88

 
Overall 
average

322 22.26 496 34.30 394 27.24 232 16.04 3796 2.62 Moderate



Table 2 presents variables that measures 
school effectiveness in the area of discipline, 
relationship and co-curricular activities. The 
result shows that 337(23.32%) of the 
respondents strongly agreed that there was 
discipline their schools, 497(34.38%) agreed 
while 391(27.07%) and 220(15.23%) 
respondents disagreed and strongly disagreed 
respectively. 317(21.95%) of the respondents 
strongly agreed that their schools were effective 
in relationship, 486(33.62%) agreed while 
388(26.83%) and 254(17.59%) disagreed and 
strongly disagreed respectively. In co-curricular 
activities, the table shows that 311(21.54%) of 
the respondents strongly agreed that the schools 
were effective, 506 (34.98%) agreed while 404 
(27.94%) and 223 (15.42%) Disagreed and 
strongly disagreed respectively. Schools were 
rated moderate in discipline, relationship and 
co-curricular activities with an average mean 
score of 2.66, 2.60 and 2.62 respectively. On the 
average, the schools were rated moderately 
effective with average mean score of 2.62. 
Thus, the level of secondary school 
effectiveness was moderate during the period 
investigated.

In determining the overall level of 
secondary school effectiveness both the 
student's performance and the level of 
discipline, relationship and co-curricular 
activities shows that secondary are effective. 
Majority of the students passed the terminal 
examinations and the largest percentage of the 
respondents agreed that schools were effective 
in the area of discipline, relationship and co-
curricular activities. Thus, secondary schools in 
Southwest, Nigeria were effective during the 
period under review.

Research Question 2: What is the level of 
Principals' Administrative Roles in 
Secondary School in Southwest Nigeria?

In determining the overall level of principal 
performance of administrative roles, the 
number of respondents that strongly agreed and 
agreed, and those that strongly disagreed and 
disagreed were combined and rated as high and 
low respectively. The result obtained is showed 
in Figure 3 below:
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Figure 1: Level of performance of principal 
administrative roles in secondary schools in 
Southwest, Nigeria.

Figure 3 shows that 840 representing 66.55 
per cent of the teachers rated the performance of 
administrative roles by principals of secondary 
schools as high while 606 representing 41.92 per 
cent rated the performance of administrative 
roles as low. The largest percentage of the 
respondents rated the performance of 
administrative roles high. Hence, the 
performance of principal administrative 
functions was high in Southwest, Nigeria 
secondary schools during the period 
investigated. 

Research Question 3: What is the level of 
Teacher Instructional Task Performance in 
Secondary School in Southwest Nigeria?

In determining the overall level of teachers 
instructional tasks performance, the average 
rating on all variables of instructional tasks were 
computed. The result obtained is shown in 
Figure 4 below

Figure 2 shows that out of the 1446 teachers 
rated in this study, 370 (25.57%) and 
519(35.90%) were rated Excellent and Good 
respectively. On the contrary, 343(23.75%) and 
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204(14.11%) were rated poor and fair 
respectively. A largest part of the teachers - 
889(61.48%) were rated excellent and good in 
the performance of instructional task. Hence, the 
level of teachers instructional tasks performance 
was high in Southwest, Nigeria secondary 
schools during the period investigated.

Hypothesis 1: There is no significant 
relationship between school plant maintenance 
and secondary school effectiveness

In order to test this hypothesis, scores on 
items 1-5 in Section B of PARQ., items 1-15 in 
Section C of SEQ and students' academic 
performance were computed and subjected to 
statistical analysis involving Pearson Product 
Moment Correlation (PPMC) at 0.05 level of 
significance. The result obtained is presented in 
Table 10.

Table 3: Relationship Between School Plant Maintenance and Secondary School Effectiveness

Variables N Mean SD r-cal p-val 

School pant maintenance 75 13.0678 2.81977  

0.266* 
 

 

0.000  
 

School Effectiveness 

 
 

75 

 
 

105.5800 

 
 

56.32135 

*P<0.05

Table 3shows that the relationship is low and 
positive. The p-value of 0.000 is less than the 
level of significance at 0.05 (p-value <0.05).  
Thus the hypothesis is thereby rejected. Hence, 
there was significant relationship between 
school plant maintenance and secondary school 
effectiveness in Southwest, Nigeria.

Hypothesis 2: There is no significant 
relationship between staff motivation and 

secondary school effectiveness
In order to test this hypothesis, scores on 

items 24-28 in Section B of PARQ., items 1-15 
in Section C of SEQ and students' academic 
performance were computed and subjected to 
statistical analysis involving Pearson Product 
Moment Correlation (PPMC) at 0.05 level of 
significance. The result obtained is presented in 
Table 4.

Table 4: Relationship Between Staff Motivation and Secondary School Effectiveness  

Variables N Mean SD r-cal p-val 

Staff motivation 75 13.2566 2.88461  

0.855* 
 

 

0.000  

School Effectiveness 
 

75 
 

105.5800 
 

56.32135 

*P<0.05

Table 4shows that the relationship is high 
and positive. The p-value of 0.000 is less than the 
level of significance at 0.05 ( p-value <0.05). 
Thus the hypothesis is thereby rejected. Hence, 
there was significant relationship between staff 
motivation and secondary school effectiveness 
in Southwest, Nigeria. 

Hypothesis 3: There is no significant 
relationship between assessment of student and 
secondary schools' effectiveness

In order to test this hypothesis, scores on 
items 8-13 in Section C of TITPQ, items 1-15 in 
Section C of SEQ and students' academic 
performance were computed and subjected to 
statistical analysis involving Pearson Product 
Moment Correlation (PPMC) at 0.05 level of 
significance. The result obtained is presented in 
Table 16
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Table 5: Relationship Between Assessment of Students and Secondary School Effectiveness

Variables  N  Mean  SD  r-cal  p-val  
Assessment  of Students  75  16.2358  3.74208   

0.799*  
 

 
0.000

 
School Effectiveness  

 
75  

 
105.5800  

 
56.32135  

*P<0.05
Table 5shows that the relationship is high 

and positive. The p-value of 0.000 is less than the 
level of significance at 0.05 ( p-value <0.05).  
Thus the hypothesis is thereby rejected. Hence, 
there was significant relationship between 
assessment of students and secondary school 
effectiveness in Southwest, Nigeria. 

Discussion
Findings showed that secondary schools in 

Southwest, Nigeria were effective during the 
period investigated in this study. This implies 
that majority of the students passed the terminal 
examinations and the largest percentage of the 
respondents agreed that schools were effective 
in the area of discipline, relationship and co-
curricular activities. This result could be 
attributed to the increasing attention that 
secondary education is receiving from the 
government in view of the fact that the 
performance of students is gradually being used 
in rating the performance of different 
administrations.

Findings equally revealed that there was 
significant relationship between plant 
maintenance by principals and secondary school 
effectiveness in Southwest, Nigeria. This 
finding could be alluded to the fact that teachers 
and students depend majorly on the school plant 
to achieve school goals. Apparently, teachers 
depend on the plant to impart knowledge while 
the students learn through their use. Thus, 
implementation of curriculum is made possible 
through the proper use and maintenance of the 
plants in the school. This finding is in 
consonance with the report of Oyewole and 
Fadele (2018), but disproved that of Eboatu and 
Agogbua (2018).

Test of hypothesis revealed further that there 
was significant relationship between staff 
motivation and school effectiveness. This 
finding could be attributed to the important 
position that human resources occupy when 
combined with other resources in order to 
achieve the school objectives The finding also 

affirmed the claim by Arogundade, Fakunle & 
Aluko (2020) that teacher's productivity 
improves when they are promptly paid, given 
their bonuses at the right time and their welfare is 
taken care of adequately.

Furthermore, the finding showed that there 
was a significant positive relationship between 
teacher instructional task performance and 
secondary school effectiveness in southwest 
Nigeria. This finding is in agreement with the 
report of Ayeni and Afolabi (2012) that there was 
significant relationship between teacher's 
instructional tasks and students' academic 
performance in Ondo state, Nigeria.

It was discovered that there was a significant 
relationship between teacher's assessment 
practices in the classroom and the level of 
effectiveness in secondary schools in 
Southwest, Nigeria. This finding confirmed 
Absolum (2009) position that classroom 
assessment activities are imperative to improve 
students' learning especially when such provide 
formative feedback and enable students to 
understand their own learning strategies.   On 
the contrary, the finding contrasted with the 
report of Marian et al (2018), that the degree of 
implementation of assessment practices had no 
significant effect on the students' mathematics 
post-test scores

Conclusion
Based on the findings of this study, 

secondary schools in Southwest, Nigeria are 
effective while principal's administrative roles 
and teachers' instructional task performance is 
fairly good. It was concluded that principals' 
administrative roles such as school plant 
maintenance, and staff motivation, teachers' 
instructional task performance roles such as 
scheme of work and assessment were important 
in determining secondary school effectiveness.  
It was also concluded that both principals' 
administrative roles and teachers' instructional 
task performance significantly determined 
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secondary schools' effectiveness in Southwest, 
Nigeria.

Recommendations
Based on the findings of this study, the following 
recommendations were made:
1. Stakeholders in education such as the 

Government, Ministry of Education, 
Teaching Service Commission should 
organise workshops, seminars and 
conferences for principals and teachers 
regularly to improve their effectiveness and 
efficiency.

2. Secondary school principals should be 
conversan t  and  up  to  da te  wi th  
administrative roles expected of them in the 
school such as school plant maintenance, 
communication and staff motivation.

3. Teachers' instructional task performance 
roles should be handled with utmost 
commitment. Teachers should be able to 
make use of instructional materials and plan 
lessons properly to ensure effective teaching 
and learning so as to improve students' 
academic performance.

4. School principals should encourage good 
maintenance culture, ensure documentation 
of all the school plants to make counting and 
checks easy. Secondary school principals 
should encourage their staff; recognise, 
appraise and reward good efforts with the 
use of awards and fringe benefits. 

5. Teachers should ensure that assessment of 
students covers both formative and 
summative aspects and should encourage 
students through the use of rewards for good 
performance.
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